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Indian Relay follows teams from Crow, Blackfeet, 
and Shoshone-Bannock as they prepare, train, and 
compete in one season of what has been called 
“horse racing with pit stops”!  But this is more 
than a race – this is family, pride, perseverance, 
defeat and victory.  One participant said “It is our 
competitive nature that gets us into this sport, but it 
is pride that keeps us going.”

Film Synopsis

Sensitive Information Warning
Some of the exchanges are rough and participants do get 
hurt:  for the Murray team – the horse falls on the rider, for 
the M&M team -Zack is hospitalized and his experience is 
quite graphic. There are also concerns about treatment of 
the horses, but the participants and filmmaker purposely 
left in these elements because it shows aspects that are 
important to the film.

The M&M Express Relay Team the day before the 2011 Indian Relay National 
Championships at the Eastern Idaho State Fair in Blackfoot, Idaho

Photo by Aaron Pruitt

Photo Credits from page one
Large: National Championship photo by Rick Smith video
Left: Tissidimit training photo by Charles Dye vdeo
Middle: Murray family training photo by Charles Dye video
Right: Luke and Zack Rock training photo by Charles Dye video
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These activities are designed to help participants learn that 
Indian Relay is more than a competition – it is a mechanism for pride 

in one’s team and one’s Nation.

Students will

Objectives 

1. Learn about the competition that is Indian 
Relay and how Indian Relay demonstrates 
different tribal identities. Learn how generational 
concerns and the concept of heroes permeates 
the film.

2. Gain appreciation and acceptance that while 
there are differences in traditions, cultures, and 
training among the three major teams – M&M, 
Tissidimit, and Murray – participating in Indian 
Relay supports them as members of the wider 
Indian Nation.

3. Be active questioners and critical viewers 
while analyzing materials and resources.

4. Develop an understanding of issues related to 
competition and Native identity.

5. Examine how the approaches each team takes 
to training is indicative of their iIndividual Native 
identity – one team is new and virtually on its 
own, one is rich with community support because 
there is a long history of success, and the other is 
focused on family and looking to the future.

6. Recognize that participating in Indian Relay is 
a conundrum; teams compete against other Indian 
teams which should widen the gap between them, 
but it solidifies their identities as members of the 
larger Indian Nation.

Activities 2, 4, 7 & 8 fulfill this objective

Activities 1, 3,6, 7 & 9 fulfill this objective

Activity 8 fulfills this objective

Activities 1, 2, 5, 7 & 8 fulfill this objective

Activities 2, 7 & 8 fulfill this objective

Activity 6, 7 & 8 fulfill this objective

photo by Charles Dye video
An old license plate of the Kirkaldie Relay team, nailed to their barn near Hayes, Montana.
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Procedures , Materials  
& Resources by activity

1 Did you know?

“When the horse came to the Indian, our life got very 
prosperous.  And I think in the back of our mind, we relate those.  
It’s glory.  It’s excitement.  But it’s prosperity at the same time.  
So when your cousin’s brother or something is riding that fast 
horse around there, everybody draws to it, and they relate to it.” 

Write the following quote from Carol Murray on the board prior to students 
entering class, have butcher paper or freezer paper fastened to the wall.

 Video clip 1:  Carol Murray explains the importance of the horse to her people.

After viewing the clip the teacher tells students that he/
she is not quite sure if this is an accurate statement for all 
Nations and that the students will take available information 
and see if they can find any correlation between the 
statement and four timelines provided.

Procedures (45 minutes)

Play

A. Students will be separated into four groups – 
one will use the Blackfeet timeline, one will use 
the Crow timeline, one will use the Shoshone-
Bannock timeline, and one will use the timeline 
of the horses in America. 

B. The teacher will have butcher paper or 
freezer paper fastened to a flat surface such as 
a wall.  
C. Each group will determine what events and 
dates are really important to their Nation or, for 
the horse group, the history of the horse. 
(10 minutes total)

D. Using their particular timelines, students will 
determine what the earliest date should be on 
the class timeline and how the dates should be 
represented across the top of the timeline to 
most accurately depict events.  
(5 minutes)
E. Using markers, students will add important 
events from their group to the class timeline. 
(10 minutes)

F. As a class, but working in their groups, 
students correlate information from the timeline 
to assess commonalities and whether or not 
Carol Murray’s statement can be supported by 
the timelines. (15 minutes)

Materials & Resources
Butcher or freezer paper, markers, “Did you 
know” sheets (p.20-22), Timeline worksheet 
(p.32) and Blackfeet (p.23-24),Crow (p.25-27), 
Shoshone-Bannock (p.28-29), 
and horse (p.30-31) timelines

-Carol Murray

Evaluation

“Did you know comparison”—students will be graded 
for group activity –did they accurately portray their 
timeline? Did they actively participate in the whole 
class activity?

Did the students show an understanding?
Did the students present their ideas clearly?
Did the student bring current information into today’s work?
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2 Vocabulary
Procedures (50 minutes + assignments)

Write select vocabulary words from film on the board 
before class starts to get students thinking about subject 
material.

Apsaaloke, Shoshone-Bannock, Nittsitape-Blackfeet, tribe, clan, smudge, honor, regalia, breech cloth, moccasins
Indian Nation words: 

Indian Relay terms: 
mare, horsemanship, exchange, disqualified, lengths, holders, muggers

Other terms:
unpredictable, prosperous, competitive, hero

 Video clip 2: Big Race for Murray team
Play

B. Ask students what they saw during the race 
(possible answers are different clothes, the 
exchange, the roles of people on the track)

C. Tell students that you are going to concentrate 
on the relay terms from the board right now, but 
they need an understanding of the other terms as 
they relate to relay. 
D. Go back to the vocabulary handout (column 
three) have students make any corrections 
based on what they have seen.  Have a class 
discussion about this vocabulary, keeping in 
mind that some of these terms are very difficult 
to put into words – have students give their 
definitions for words.

YouTube video of Kentucky Derby 
E. Have students go back to their comparison 
sheet (column 4) to compare and contrast this 
relay with a “regular” horse race.
F. Ask students to share how this relay differs 
from a race like the Kentucky Derby – and 
whether or not participants from one would be 
successful if they traded sports

Video clip 3: Kendall Old Horn on Indian Relay
Video clip 4: Carol Murray on Myles’ training 

Play

Play

G. In whole class discussion, ask how the two 
training methods differ – who do they think will 
be more successful? What kind of training do the 
students think would be necessary?

H. Handout homework worksheet:  How do you 
train?
Materials & Resources
Vocabulary worksheet (p.34), pens, homework 
assignment (p.36), White board, markers, 
YouTube clip of Kentucky Derby

http://www.youtube.com/watch?v=5tn9hye7U6g

Evaluation 1: Students individually fill out the 
vocabulary sheet – asking about their personal definition 
first lets the teacher know what prior knowledge the 
student had, then he/she can evaluate how they 
deduced information from the video clips. They are 
judged on their ability to compare and contrast these 
terms as they pertain to the Kentucky Derby race.

A. When students enter the room, give them 
the vocabulary handout and have them fill in 
descriptions of the words as best as they can 
(column 2) – no prompts from the teacher, just 
filling out the worksheet

Evaluation 2: Students fill out the homework 
assignment.  Training is a large part of success in Indian 
Relay and having students talk about training in their 
personal context underlies the importance in Indian 
Relay.

Evaluation
Did the students show an understanding?
Did the students present their ideas clearly?
Did the student bring current information into today’s work?

 Video clip 1:  Carol Murray explains the importance of the horse to her people.
Video clip 3: Kendall Old Horn on Indian Relay
Video clip 4: Carol Murray on Myles’ training 

 Video clip 2: Big Race for Murray team

http://www.youtube.com/watch?v=5tn9hye7U6g
http://www.youtube.com/watch?v=5tn9hye7U6g
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3 Ideas for Action
Procedures (45 minutes + assignments)

We know that many Indians appreciate two worlds – their traditional arts and 
practices and contemporary life much the same as your students are living.  This 
activity is designed to look at how participants in the video honor their heritage, 
while maintaining a contemporary life…and then comparing that to the lives of 
your students.

A. Have large pieces of paper around the room 
for students to use to share what family traditions 
have been passed down through their families…
title one “birthdays at my house”, another 
“Thanksgiving”, another “school breaks”, another 
“when we dress up”, another “special music”…
and one that just says “other”

B. Begin today’s class with a whole class 
discussion about heritage – share what is important 
to you that was passed down from your family 
– Thanksgiving traditions, how you celebrate 
birthdays, what your family did during school 
breaks.  Have students take markers and add their 
family traditions to the sheets on the walls.

C. Before showing video clip, ask students to 
write down what they see in the clip that reflects 
traditional Indian heritage, and what reflects 
contemporary lives. 

Play
Video clip 5: Parade in Browning

C. After watching the video clip, give students the 
“Ideas for action” handout.  Explain that you want 
them to carefully look at how traditions are kept 
alive today or updated for today’s world.

photo by Rick Smith video

Bottom: Andy Whiteman, riding for the Murray Team, crosses 
the finish line during a heat of the Indian Relay National 
Championships at the Eastern Idaho State Fair in Blackfoot, 
Idaho.

Materials & Resources
Ideas for action handout (p.37), large sheets 
of paper to hang around the room, markers, 
video clip 5

photo by Danny Schmidt video

Top: Luke Rock, after winning the Indian Relay World 
Championships at the Sheridan WY Rodeo, gives his prize to 
his injured brother, Zack Rock

Evaluation
Did the students show an understanding?
Did the students present their ideas clearly?
Did the student bring current information into today’s work?

Students will choose one of the five options which 
each require some sort of product, something that 
should be shared class-wide.  Your evaluation should 
be based on both output and presentation.

 Video clip 1:  Carol Murray explains the importance of the horse to her people.
Video clip 3: Kendall Old Horn on Indian Relay
Video clip 4: Carol Murray on Myles’ training 

 Video clip 2: Big Race for Murray teamVideo clip 5: Parade in Browning
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4 Writing Exercise
Procedures (45 minutes + assignments)
How does the theme of “heroes” permeate Indian Relay?  How do students 
today think about heroes – who are their heroes, what makes a hero?

A. The day before you present this activity, 
ask your students to bring to class a picture of 
someone they consider a hero–  the pwersoncan 
be current or past, personal or not.  

B. Write Carol Murray’s quote on the board:

C. Have students tape their “hero” picture on 
the wall when they start this class.  When all are 
assembled, ask students to identify people they 
know (be prepared, some students will consider 
people you don’t think of as heroes!) and why 
that person might be considered a hero.  Have 
one student keep track of these reasons then set 
up a categories chart (see example). 

Play
Video clip 6: Carrol Murray talks about heros

Again, remember that some students will have 
reasons for admiring a person – like they 
are famous or they have lots of money – but 
remind them that the topic is “heroes”. 

Catagories sheet (p.38), markers, tape, paper, 
video clip 6

“I got a bunch of little grandsons 
coming up, and they need a hero. 
 I’d like it to be their oldest cousin.”

-Carol Murray

You may have some people who are not 
familiar to the class as a whole – maybe 
someone’s parents or a poet or dancer that 
others don’t know-so you will have to talk about 
unsung heroes.

C. Hand out writing activity sheet.  Explain that 
you expect full sentences, thoughtful input, 
formatting.

Materials & Resources

Caption: Myles Murray and his aunt, Molly Murray, train their 
Relay horses near Browning, Montana

photo by Jamie Jelenchick Jacobsen

Evaluation
Did the students show an understanding?
Did the students present their ideas clearly?
Did the student bring current information into today’s work?

Students will choose one of the five options which each 
require some sort of product, something that should be 
shared class-wide.  Your evaluation should be based 
on both output and presentation.

 Video clip 1:  Carol Murray explains the importance of the horse to her people.
Video clip 3: Kendall Old Horn on Indian Relay
Video clip 4: Carol Murray on Myles’ training Video clip 6: Carrol Murray talks about heros
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5 What Would You Do?
Procedures (20 minutes +  Journal assignments)
Today’s activity is designed to shed the light on stereotyping today.  This is not 
designed to reinforce any of the stereotypes, just to talk about stereotyping. 

A. Write Kendall Old Horn’s quote on the board:

“It’s our competitive nature that puts us into 
this sport, and then it’s our pride that keeps us 
in it and keeps it going.  And the number one 
thing over everything is the pride of our tribes, 
the pride of our Nations, why teams work so 
hard to do so good.” -Kendall Old Horn
Play

Video clip 7: The Final Race

B. Talk about stereotypes, and have a scribe 
take notes on the board – do they always 
come from outside the group or does the group 
sometimes adopt the stereotype?  Let’s talk 
about some standard stereotypes we see today.

What are the weaknesses associated with “smart people”?

When I say “smart people” what do you think of?
Do you all think that is accurate?

What do “smart people” themselves do to prove the stereotype?
Do you think they like being stereotyped?

What are the strengths of “the poor”?

When I say “the poor” what do you think of?
Do you all think that is accurate?

What do “the poor” do to disprove the stereotype?

Do you think they like being stereotyped?

C. Are there stereotypes associated with Native 
Americans? (Warning – you do not want to ask 
what they are, just if there are some!)  Did you 
see any of those stereotypes in this film?  Did you 
see anything in the film that are contrary to the 
stereotype?
D. How are Native Americans portrayed in 
the media today?  Are there positive images, 
negative images, or neither?  When is the last 
time you heard about Native Americans in the 
media, on social networks, online?

E. In our school, what are the stereotypes that 
you see?  (You might write these on the board).  
Without naming names, what types of people fall 
into these categories?  What do those people do 
to prove the stereotype?  What do we expect from 
each of these groups?  Think of people in these 
categories…what are their strengths that don’t fit 
with the stereotype –again, no names!

F. In your journal, answer the following questions:
Do you think you fit into one of the stereotypes we listed 
on the board?  

Which stereotype?  

In what ways are you like the stereotype?  
What are your strengths that are not typical of the 
stereotype?  

Do you want to be in this stereotype in five years?  Why?  
Ten years? Why?  
Native Americans are sometimes stereotyped – in what 
ways is this positive?

Materials & Resources
Board, journal, pencils or pens, video clip 7, 
provided example (p.40)

Evaluation
Did the students show an understanding?
Did the students present their ideas clearly?
Did the student bring current information into today’s work?

Stereotyping happens in all cultures, to all groups 
of people.  The purpose of this activity is to have 
the class, as a whole, have a discussion about 
stereotypes. The piece to evaluate is their own 
journal entry, which is quite personal.
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6 Art Exercise
Procedures (20 minutes +  time for student to work on sketches, 

This activity is designed to look at contemporary Indian Ledger Art and the 
activity will have students produce an art work suitable for display.

additional class period for creating final product]

A. Have students look at the following image, a 
contemporary take on Ledger Art.

B. Again, have students observe more 
contemporary Ledger Art, but there is a bit of a 
twist. Notice the other background pieces like 
banking slips, shipment notices. Link three is on 
music paper.

C. The assignment today is to create a visual 
piece done in ledger style inspired by Indian Relay.  
Students should find a variety of paper to recycle 
as the canvas for their artwork  (the teacher can 
provide ledger paper but we suggest you ask 
students to find their own because that will add to 
their creativity and ownership).   They can add to 
the background – maybe an image of a program 
found online from one of the relays, an image 
from a tribal flag, clan images.  Then they use this 
background as the paper for their project – we 
strongly suggest that the students sketch out their 
picture far in advance of putting it on their “ledger” 
paper!  They might want to pick up colors in their 
background to use in their picture.  They might 
want to portray the race itself, one of the horses, a 
spectator, the exchange – whatever.

You can use this class period for sketching and 
assign the work for homework, or use additional 
class periods for creation.

Post creations on school web site, share as hall 
art, hold an exhibit

Ledger Art link 1

Ledger Art link 2

Ledger Art link 3

Narsis Reevis after an exchange during the Relays at the 
Indian Relay World Championships at the Sheridan WY 
Rodeo.

photo by Danny Schmidt

Materials & Resources
Ledger paper, art materials, scratch paper for 
sketching and web links below

Evaluation
Did the students show an understanding?
Did the students present their ideas clearly?
Did the student bring current information into today’s work?
You will evaluate the art product here.  We 
suggest a “gallery” showing either during class or 
perhaps in a hallway or school art gallery.

http://www.kshs.org/kansapedia/cool-things-modern-ledger-art/10375
http://www.flickr.com/photos/dartmouthflickr/5029013219/

http://dbprng00ikc2j.cloudfront.net/userimages/3215/201101100205
46-Eyes_2.jpg

http://www.kshs.org/kansapedia/cool-things-modern-ledger-art/10375
http://www.flickr.com/photos/dartmouthflickr/5029013219/
http://dbprng00ikc2j.cloudfront.net/userimages/3215/20110110020546-Eyes_2.jpg
http://www.kshs.org/kansapedia/cool-things-modern-ledger-art/10375
http://www.flickr.com/photos/dartmouthflickr/5029013219/
http://dbprng00ikc2j.cloudfront.net/userimages/3215/20110110020546-Eyes_2.jpg
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7 Physical Education Exercise
Procedures (45 minutes + assignment]

Using the medicine wheel concept, students will evaluate how six domains of human behavior 
are represented in Indian Relay.  (We are trying to show how the spiritual aspects of each 
team are a part of their entire makeup – not focusing on them specifically because not all 
teams have the same rituals or beliefs; there is no “Indian Religion” for all Nations.)

A. Have the “pie chart” of domains displayed 
in the front of the class (on the board or via 
Power Point, for example) and talk about each 
of them…have students determine what types 
of things should be listed in each section…
suggestions might be…

Physical—nutrition, exercise, sleep, drug use, alcohol

Intellectual -- planning, organizing

Spiritual – belief in something bigger than oneself 
– in some that is religion, but in others it might be 
belief in nature or Karma or the future

Social – teamwork, relating to others, parenting

Environmental – Nature, the spirit of the horse, how 
landscape contributes

Emotional – what teams have invested emotionally, 
family support, relationships (with others and with 
horses), competition and cooperation.

B. Divide the class into small groups, give each 
one of them their own pie chart and have them:  

1. go through Indian Relay again and 
determine how each segment fits into one of 
the six “pie pieces”

OR
2. have students begin with an empty chart and 
remember, from previous showings of Indian 
Relay, what fits where.

C. As the whole class, bring their individual group 
work into a whole – are there similarities, are 
there cross overs, are there differences? The 
point you want to leave them with is that it takes 
all parts to develop a well-rounded individual 
– one who works independently, yet works 
with others; one who can think about details 
while keeping the bigger goal in mind; one who 
honors the past while living in the present and 
planning for the future; one who knows that 
healthy physical choices can lead to a healthier 
emotional life.

Andy Whiteman, riding for the Murray Team, and his older 
brother “Cheech” Whiteman, during an exchange at the 
Indian Relay National Championships at the Eastern Idaho 
State Fair in Blackfoot, Idaho

photo by Rick Smith video

Materials & Resources
Board, pie chart display, handout with chart 
(p.41)

Evaluation
Did the students show an understanding?
Did the students present their ideas clearly?
Did the student bring current information into today’s work?
Evaluation is based on class participation and the 
group handout on the six components of human 
behavior
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8 In Review
Procedures ( 45 minutes]

This activity is designed to wrap up the entire Indian Relay experience.  You will have students 
each contribute to wrap-up – while you will have large sheets of paper for each question 
posted around the room, every student will have to post an answer for each question by writing 
their responses on index cards that will be posted to the larger sheets…names on the back 
ensures that you can associate comments with individual students, but will make it so that 
responses will not appear with names attached as they post to the larger sheets.

A. On the board:
Indian Relay is about horse racing…at least that is 
what it looks like, but it is so much more!

B. Around the room, post the following questions:

What are the lasting images you have of the Crow, 
Blackfeet, and Shoshone-Bannock Nations?

What are the values that participants want to pass 
on to their children – can you give examples?

How does individual family pride contribute to 
training, participation and competition in Indian 
Relays?

How does pride in one’s Nation contribute to 
training, participation, and competition in Indian 
Relays?

What family issues are integral to this story?

Which of the participants would you like to meet? why?

C. Each student will have 6 index cards and will 
use one for each question.  When they have 
written their response, write their name on the 
back of the card. Students then attach that card 
– response side out—on the appropriate sheet.

Materials & Resources
Large sheets of paper, 6 index cards for each 
student, markers, pens

Go-Pro video image of riders and horses passing overhead 
during the Indian Relay races at the NW Montana State Fair 
in Kalispell, Montana

photo by Dawson Dunning camera placement

Evaluation
Did the students show an understanding?
Did the students present their ideas clearly?
Did the student bring current information into today’s work?
Evaluation is based on each student’s index cards
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Essential Understandings Regarding
Article X of the 1972 Montana Constitution stated “The state recognizes the distinct and unique cultural 
heritage of the American Indians and is committed in its educational goals to the preservation of their 
cultural integrity.”  One way that this has been implemented in the educational system in Montana is by 
incorporating “Essential Understandings Regarding Montana Indians” as a part of their Common Core.  

Sourced:  http://www.opi.mt.gov/pdf/indianed/resources/essentialunderstandings.pdf

Montana Indians

Essential Understanding 1: There is great 
diversity among the 12 tribal Nations of Montana 
in their languages, cultures, histories and 
governments. Each Nation has a distinct and 
unique cultural heritage that contributes to modern 
Montana. 

Essential Understanding 2: There is great 
diversity among individual American Indians as 
identity is developed, defined and redefined by 
entities, organizations and people. A continuum of 
Indian identity, unique to each individual, ranges 
from assimilated to traditional. There is no generic 
American Indian. 

Essential Understanding 3: The ideologies of 
Native traditional beliefs and spirituality persist into 
modern day life as tribal cultures, traditions, and 
languages are still practiced by many American 
Indian people and are incorporated into how tribes 
govern and manage their affairs. 
    Additionally, each tribe has its own oral histories, 
which are as valid as written histories. These 
histories pre-date the “discovery” of North America.

Essential Understanding 4: Reservations are 
lands that have been reserved by the tribes for their 
own use through treaties, statutes, and executive 
orders and were not “given” to them. The principle 
that land should be acquired from the Indians only 
through their consent with treaties involved three 
assumptions:

Essential Understanding 5: Federal policies, 
put into place throughout American history, have 
affected Indian people and still shape who they are 
today. Much of Indian history can be related through 
several major federal policy periods: 

Essential Understanding 6: History is a story most 
often related through the subjective experience 
of the teller. With the inclusion of more and varied 
voices, histories are being rediscovered and 
revised. History told from an Indian perspective 
frequently conflicts with the stories mainstream 
historians tell. 

Activities 1, 3,6, 7 & 9 fulfill this Essential Understanding

Activities 3 & 6 fulfill this Essential Understanding

I. Both parties to treaties were sovereign powers. 
II. Indian tribes had some form of transferable title to the land. 
III. Acquisition of Indian lands was solely a government matter 
not to be left to individual colonists. 

Colonization Period 1492 - 
Treaty Period 1789 - 1871 
Allotment Period 1887 - 1934 
Boarding School Period 1879 - - - 
Tribal Reorganization Period 1934 - 1958 
Termination Period 1953 - 1988 
Self-determination 1975 – current 

http://www.opi.mt.gov/pdf/indianed/resources/essentialunderstandings.pdf
http://www.opi.mt.gov/pdf/indianed/resources/essentialunderstandings.pdf
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National Curriculum Standards 
Common Core Standards as they relate to Social Studies

Grade 6: Language and Literacy

College and Career Readiness Anchor Standards for Reading in Social Studies
Standard 7:  Integration of knowledge and ideas: Integrate and evaluate content presented in diverse 
media and formats, including visually and quantitatively, as well as in words.

College and Career Readiness Anchor Standards for Writing in Social Studies
Standard 2:  Write informative/explanatory texts to examine and convey complex ideas and information 
clearly and accurately through the effective selection, organization, and analysis of content.

College and Career Readiness Anchor Standards for Speaking and Listening in Social Studies
Standard 2: Comprehension and Collaboration:  Integrate and evaluate information presented in diverse 
media and formats, including visually, quantitatively, and orally. Reading Standards for Informational Text 
in Social Studies.

Standard 7: Integration of Knowledge and Ideas:  Integrate information presented in different media or 
formats (e.g. visually, quantitatively) as well as in words to develop a coherent understanding of a topic 
or issue.

Writing Standards in Social Studies 
Standard 1 (A & B): Text Types and Purposes:  Write arguments to support claims with clear reasons 
and relevant evidence

Introduce claim(s) and organize the reasons and evidence clearly.
Support claim(s) with clear reasons and relevant evidence, using 
credible sources, including oral sources, and demonstrating an 
understanding of the topic or text.

Standard 2 (B & F): Write informative explanatory texts to examine a topic and convey ideas, concepts, 
and information through the selection, organization, and analysis or relevant content.

 Develop the topic with relevant facts, definitions, concrete details, 
quotations, or other information and examples

 Provide a concluding statement or section that follows from the 
information or explanation presented.

Standard 3 (C):Write narratives to develop real or imagined experiences or events using effective 
technique, relevant descriptive details, and well-structured event sequences.

Use a variety of transition words, phrases and clauses to convey 
sequence and signal shifts from one time frame or setting to another.  

Standard 8: Gather relevant information from multiple oral, print and digital sources; assess the 
credibility of each source; and quote or paraphrase the data and conclusion s of others while avoiding 
plagiarism and providing basic bibliographic information for sources.
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National Curriculum Standards continued...
Common Core Standards as they relate to Social Studies

Grade 6: Language and Literacy continued

Speaking and Listening Standards in Social Studies  
Standard 2:  Interpret information presented in diverse media and formats (e.g. visually, quantitatively, 
orally) and explain how it contributes to a topic, text, or issue under study.

Language Standards in Social Studies
Standard 4 (A): Determine or clarify the meaning of unknown and multiple-meaning words and phrases 
based on grade 6 reading and content, choosing flexibly from a range of strategies:  use context (e.g. the 
overall meaning of a sentence or paragraph; a word’s position or function in a sentence) as a clue to the 
meaning of a word or phrase.
Standard 5 (D): Demonstrate understanding of figurative language, word relationships, and nuances in 
word meanings:  recognize the influence time, culture, gender and social relationships have upon word 
meaning.
Standard 6: Demonstrate understanding of figurative language, word relationships, and nuances in 
word meanings:  recognize the influence time, culture, gender and social relationships have upon word 
meaning.

Grade 7: Language and Literacy

College and Career Readiness Anchor Standards for Reading in Social Studies
Standard 7:  Integration of knowledge and ideas: Integrate and evaluate content presented in diverse 
media and formats, including visually and quantitatively, as well as in words.

College and Career Readiness Anchor Standards for Speaking and Listening in Social Studies
Standard 2:  Comprehension and Collaboration:  Integrate and evaluate information presented in 
diverse media and formats, including visually, quantitatively, and orally.

Reading Standards for Informational Text in Social Studies  
Standard 3:  Analyze the interactions between individuals, events, and ideas in a text (e.g. how ideas 
influence individuals or events, or how individuals influence ideas or events).
Standard 4:  Determine the meaning of words and phrases as they are used in a text, including 
figurative, connotative, and technical meanings; analyze the impact of a specific word choice on meaning 
and tone.
Standard 6:  Determine an author’s point of view or purpose in a text, including those by and about 
American Indians, and analyze how the author distinguishes his or her position from that of others.

Reading Standards for Informational Text in Social Studies  
Standard 1 (A & B): Write arguments to support claims with clear reasons and relevant evidence

Introduce claim(s), acknowledge alternate or opposing claims, and organize the reasons and evidence logically.

Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources, including oral 
sources, and demonstrating an understanding of the topic or text.
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National Curriculum Standards continued...
Grade 7: Language and Literacy

Reading Standards for Informational Text in Social Studies  
Standard 2 (B & F): Write informative explanatory texts to examine a topic and convey ideas, concepts, 
and information through the selection, organization, and analysis or relevant content.

Develop the topic with relevant facts, definitions, concrete details, quotations, or other information and examples

Provide a concluding statement or section that follows from and supports the information of explanation presented.

Standard 3 (C & E): Write narratives to develop real or imagined experiences or events using effective 
technique, relevant descriptive details, and well-structured event sequences.

Use a variety of transition words, phrases and clauses to convey sequence and signal shifts from one time 
frame or setting to another.  

Provide a concluding statement or section that follows from and supports the information of explanation presented.

Standard 8: Gather relevant information from multiple print and digital sources, using search terms effectively, 
assess the credibility and accuracy of each source; and quote or paraphrase the data and conclusions of others 
while avoiding plagiarism and following a standard format for citation.

Speaking and Listening Standards in Social Studies  

Standard 2: Analyze the main ideas and supporting details presented in diverse media and format (e.g. visually, 
quantitatively, orally and explain how the ideas clarify a topic, text or issue under study.

Standard 5: : Include multimedia components and visual displays in presentations to clarify claims and findings 
and emphasize salient points.

Language Standards in Social Studies  
Standard 4 (A): Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 7 reading and content, choosing flexibly from a range of strategies:  use context (e.g. the overall meaning of a 
sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

Standard 5(A): Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings:  recognize the influence time, culture, gender and social relationships have upon word meaning.

Grade 8: Language and Literacy

College and Career Readiness Anchor Standards for Reading in Social Studies  
Standard 7: Integration of knowledge and ideas: Integrate and evaluate content presented in diverse media and 
formats, including visually and quantitatively, as well as in words.

College and Career Readiness Anchor Standards for Speaking and Listening in Social Studies  
Standard 2: Comprehension and Collaboration:  Integrate and evaluate information presented in diverse media and 
formats, including visually, quantitatively, and orally.
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National Curriculum Standards continued...
Grade 8: Language and Literacy

Reading Standards for Informational Text in Social Studies  
Standard 7: Evaluate the advantages and disadvantages of using different mediums (e.g. print or digital text, video, 
multimedia) to present a particular topic or idea.

Writing Standards in Social Studies  
Standard 1 (A & B): Write arguments to support claims with clear reasons and relevant evidence

Introduce claim(s), acknowledge and distinguish the claim(s) from alternate or opposing claims, alternate or 
opposing claims, and organize the reasons and evidence logically.

Support claim(s) with logical reasoning and relevant evidence, using accurate, credible sources, including oral 
sources, and demonstrating an understanding of the topic or text.

Standard 2 (B & F): Write informative explanatory texts to examine a topic and convey ideas, concepts, and 
information through the selection, organization, and analysis or relevant content.

Develop the topic with relevant, well-chosen, facts, definitions, concrete details, quotations, or other 
information and examples

Provide a concluding statement or section that follows from and supports the information of explanation presented.

Standard 3 (C & E): Write narratives to develop real or imagined experiences or events using effective technique, 
relevant descriptive details, and well-structured event sequences.

Use a variety of transition words, phrases and clauses to convey sequence, signal shifts from one time frame 
or setting to another, and show the relationships among experiences and events  

Provide a conclusion that follows from and reflects on the narrated experiences or events.

Speaking and Listening Standards in Social Studies  
Standard 2: Analyze the purpose of information presented in diverse media and formats (e.g. visually, quantitatively, 
orally) and evaluate the motives (e.g. social, commercial, political) behind its presentation.

Standard 4 (A): Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on 
grade 8 reading and content, choosing flexibly from a range of strategies:  use context (e.g. the overall meaning of a 
sentence or paragraph; a word’s position or function in a sentence) as a clue to the meaning of a word or phrase.

Standard 5 (A): Demonstrate understanding of figurative language, word relationships, and nuances in word 
meanings:  recognize the influence time, culture, gender and social relationships have upon word meaning.

Grade 9 & 10: Language and Literacy

College and Career Readiness Anchor Standards for Reading in Social Studies  
Standard 7: Integration of knowledge and ideas: Integrate and evaluate content presented in diverse media and 
formats, including visually and quantitatively, as well as in words.

College and Career Readiness Anchor Standards for Speaking and Listening in Social Studies  
Standard 2: Comprehension and Collaboration:  Integrate and evaluate information presented in diverse media and 
formats, including visually, quantitatively, and orally.
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National Curriculum Standards continued...
Grade 9 & 10: Language and Literacy

Reading Standards for Informational Text in Social Studies  
Standard 1: Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as 
inferences drawn from the text.

Standard 3: Analyze how the author unfolds an analysis or series of ideas of events, including the order in which the 
points are made, how they are introduced and developed, and the connections that are drawn between them.
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 Did you know?  
Blackfeet Tribe

(Blackfeet information taken from http://www.bigorrin.org/blackfoot_kids.htm, 9/28/2013)

 “Blackfoot” is the English translation of the word siksika, which means “black foot.” 
It refers to the dark colored moccasins the people wear. Some Blackfoot people 
are annoyed by the plural “Blackfeet,” which is obviously an anglicization. But most 
Blackfoot people accept both terms. “Blackfoot” is more commonly used in Canada, 
and “Blackfeet” is more commonly used in the United States. 

The Blackfeet Indians are original residents of the northern Plains, particularly 
Montana, Idaho, and Alberta, Canada. Most Blackfoot people still live in this region 
today. 

There are four Blackfoot bands: three in Canada (the Piegan, Kainai, and Siksika 
First Nations) and one in the United States (the Blackfeet tribe.) Each Blackfoot tribe 
or First Nation has its own reservation or reserve, which means land that belongs 
to the tribe and is legally under their control. The four Blackfoot bands are politically 
independent. Each one has its own government, laws, police, and services, just like 
a small country. 

In the past, the Blackfeet nation was led by a council of chiefs, one from each clan. 
The Blackfeet people really valued harmony, so every chief had to agree on a 
decision before action could be taken (this is called consensus). Today, Blackfeet 
council members are elected like governors or mayors are... but their government 
still works by consensus. 

Today there are about 25,000 citizens of the four Blackfoot Indian bands. About 
10,000 of them live in the United States, and the rest live in Canada. There are also 
many other people who are Blackfoot descendants but are not tribal members. 

Most Blackfoot Indians speak English today, but about half of them also speak their 
native Blackfoot language. Blackfoot is a musical language that has complicated 
verbs with many parts. Most Blackfoot words are very long and difficult for English 
speakers to pronounce, but one easy word that you might like to learn is “Oki” 
(pronounced “oh-kee,”) which means “Hello!” 

http://www.bigorrin.org/blackfoot_kids.htm%2C%209/28/2013
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 Did you know?  
Crow Tribe

(Crow information taken from http://www.bigorrin.org/crow _kids.htm, 9/28/2013)

The name “Crow” is a slight mistranslation of the tribe’s own name for themselves, 
which means “children of the large-beaked bird.” Sometimes you can see the same 
word spelled Absarokee or Absaroka. Today, Crow people usually use the English 
name “Crow” themselves. 

The Crow Indians were far-ranging people, especially once they acquired horses. 
By the time the Americans met them they were living on the Great Plains in what is 
now Montana and Wyoming. Most Crow people still live in Montana today. 

Today many Crow live in urban settings but there is also a Crow Reservation, 
which is land that belongs to them and is under their control. The Crow Nation has 
its own government, laws, police, and services, just like a small country. However, 
the Crows are also US citizens and must obey American law. In the past, the Crow 
tribe was ruled by a council of chiefs, who were chosen by clan leaders based on 
the war honors they had earned. Today, Crow tribal officers are elected by all the 
people. 

Nearly all Crow people speak English today, but many speak their native 
Crow language as well. If you’d like to know a few easy Crow words, “kaheé” 
(pronounced similar to “ka-hay”) is a friendly greeting, and “ahó” means “thank 
you.”

http://www.bigorrin.org/crow _kids.htm, 9/28/2013
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 Did you know?  
Shoshone- Bannock Tribe

(Shoshone information taken from http://www.bigorrin.org/shoshone _kids.htm, 9/28/2013)

In Idaho, home to the Tissidimit Relay team, Shoshone is pronounced show-
SHOWN. Nobody knows where this word came from or what it meant. Probably it 
was an English corruption of a name for their tribe in a different Indian language. 
In their own language, the Shoshones call themselves Newe (pronounced nuh-
wuh) which means “people.” Some bands prefer the spelling ‘Shoshoni,’ and others 
prefer ‘Shoshone.’ Either spelling is fine to use. The Bannocks were a Shoshonean 
tribe and have been affiliated with the Shoshones since the Fort Hall Reservation 
was established.  “Bannock”  comes from from Panátǐ, their own name.

The Shoshone Indians were far-ranging people. Different bands of Shoshoni 
Indians lived in what is now Idaho, Nevada, Wyoming, Montana, Utah, and even 
parts of California. Most Shoshone people still live in these areas today. 

There are nine different Shoshone tribes today. Each Shoshone tribe lives on its 
own reservation, which is land that belongs to them and is under their control. Each 
Shoshone tribe has its own government, laws, police, and services, just like a small 
country. However, the Shoshones are also US citizens and must obey American 
law. In the past, each Shoshone band was ruled by a chief, who was usually were 
chosen by a tribal council. Today, most Shoshone tribes are led by a chairman and 
council members elected by all the people. 

 Most Shoshone people speak English today. More than a thousand Shoshones 
also speak their native Shoshone language. If you’d like to know a few easy 
Shoshone words, “behne” (pronounced similar to buh-nuh) is a friendly greeting, 
and “aishen” (pronounced similar to eh-shun) means “thank you.” These words 
come from a dialect of Shoshone spoken in Idaho. Some Shoshone words are 
different among Nevada Shoshones, just like English sounds different when 
spoken by British and American people. 

http://www.bigorrin.org/shoshone _kids.htm, 9/28/2013
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Blackfeet Tribe Timeline
Time Immemorial Creation    
“Napi,” Old Man, created the Rocky Mountain 
Range, the Sweetgrass Hills and other 
geographic features in Montana and Canada.

1700    The Blackfeet acquired the horse and 
rifle.

1700s    The Blackfeet traveled south along the 
Rocky Mountains.

1780    A band of Blackfeet raided a Shoshone 
camp not knowing the Shoshone had small pox. 
The raid resulted in a smallpox epidemic among 
the Blackfeet band. One third of the band died.

1818    The US and Canadian border was 
established. The 49th parallel would figure 
prominently in Blackfeet geography.

1837    A second smallpox epidemic struck the 
Blackfeet.

1851    The Fort Laramie Treaty of 1851. While 
an estimated 10,000 Indians attended this treaty 
negotiation, the Blackfeet did not. Though they 
were not present, Article 5 defined their territory, 
using the Musselshell, Missouri, Yellowstone 
Rivers and the Rocky Mountain Range as 
markers.

1855    Lame Bull Treaty / Judith River Treaty. 
This treaty took place at the mouth of the Judith 
River with the Blackfeet, Nez Perce and the 
Salish and Pend d’Oreille (language in treaty 
also refers to Flathead tribe) To make way for 
the railroad, Isaac Stevens was charged with 
negotiating a peace between the Blackfeet and 
the allied tribes - the Nez Perce, Salish and 
Pend d’Oreille. A common hunting ground was 
recognized and designated for a period of ninety-
nine years. Lands reserved exclusively for the 
Blackfeet were identified and described. The 
treaty was ratified in 1856.

1865    Unratified Treaty with Montana Governor 
Meagher and Blackfeet Indian Agent Gad Upson. 
Though this treaty that identified Blackfeet land 
cessions was not ratified, settlers began moving 
into the areas that would have been ceded had 
the treaty been ratified.

1870    The Blackfoot Massacre, often called the 
Bear River Massacre, the Baker Massacre or 
the Marias Massacre. The Heavy Runner Band 
was camped on the Bear River during cold winter 
weather on January 23. A column of cavalry and 
infantry under the command of Major Eugene 
Baker attacked the sleeping camp early in the 
morning. The attack was purportedly to be in 
response to the killing of an influential rancher, 
Malcom Clark. Clark had been in several conflicts 
with Owl Child, a Piegan, who was not camped 
with Heavy Runner, but with Mountain Chief. At 
the end of the attack, 217 people were killed. 
The largest numbers of victims were women and 
children. The army gave the death count at 173. 
While some political leaders were outraged, no 
disciplinary actions were taken against Clark or 
any of the soldiers.

1873 and 1874    President Grant issued 
Executive Orders diminishing reservation lands. 
The 1873 Executive Order diminished 1851 and 
1855 treaty lands and established an undivided 
reservation for the Blackfeet, Gros Ventre, 
Assiniboine, and Sioux. This territory spanned 
land north of the Missouri and Sun River east to 
the Dakota border. The 1874 Executive Order 
moved the southern boundary north from the Sun 
River to the Marias River.

1875    Under pressure, President Grant restored 
some of the lands taken by the 1873 and 1874 
Executive Orders.

1880    President Rutherford B. Hays issued 
an Executive Order taking back the land that 
President Grant had restored in 1875. 
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Blackfeet Tribe Timeline continued
1883-84    Starvation Winter – Over 500 
Blackfeet people died.

1887    A Code of Laws was enforced by three 
tribally elected leaders, along with Indian Agent 
Wood. 

1888   Sweet Grass Hills Agreement

1896    20 mile wide strip of Blackfeet 
Reservation ceded. This “ceded strip” is known 
today as Glacier Park. The Blackfeet claimed the 
land was only provided for a 99 -year lease.

1898    Forty percent of the Blackfeet tribal cattle 
herd was lost.

1905    Cut Bank Boarding School opened. 
Today it is still operating as a boarding dormitory. 
Children that live there do not attend school at 
the site; they are bussed to Browning Public 
Schools.

1907-1908    The first allotments were made on 
the Blackfeet Reservation. Approximately 2,656 
individual Blackfeet tribal members received 
allotments. 

1911    Surplus lands to be opened for sale were 
estimated at 156,000 acres.

1911    Children born after the middle of the year 
were allotted 80 acres. 

1934    Of the 1,785 eligible voters, 994 voted in 
favor of tribal organization under the Wheeler- 
Howard Act, commonly known as the Indian 
Reorganization Act. Under this legislation, the 

Blackfeet Tribal Constitution and By-Laws were 
ratified in 1935, creating a representative form 
of government through elected tribal council 
representatives. Originally numbering 13, tribal 
council representatives now number nine.

1962    Article II of the Constitution and By-Laws 
of the Blackfeet Tribe, defining tribal membership, 
was amended. 

1974    The Blackfeet Tribe chartered Blackfeet 
Community College.

1978    Percy DeWolfe elected to State Senate.

1978    Earl Old Person became Chief of the 
Blackfeet Tribe.

1983    Piegan Institute established.

1987    Blackfeet National Bank, first tribally-
owned, federally chartered bank on an Indian 
Reservation established. The American Museum 
of Natural History returned Blackfeet human 
remains taken from Old Agency on Badger 
Creek.

1994    Tribally controlled community colleges 
received Land Grant Status. Heart Butte High 
School completed.

2001    15,441 enrolled Blackfeet members.

2005    Charging Home Park opened.

2006    Glacier Peaks Casino opened.

2009    New Browning High School opened.

Sourced: http://www.opi.mt.gov/pdf/IndianEd/IEFA/BlackfeetTimeline.pdf

Sourced: http://www.opi.mt.gov/pdf/IndianEd/IEFA/BlackfeetTimeline.pdf
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Crow Tribe Timeline
Time Immemorial Creation Story 
“First Maker” wandered the world that is covered 
with water. He sent the ducks down searching 
for what was below. The little duck returned first 
with a plant and then with mud. “First Maker and 
the ducks made the world. Then they divided the 
world into sections by placing water here and 
there. They made the sky, the plants, the trees 
and the animals. They made the stars, the sun 
and the moon.” (Crow Tribal History, Little Big Horn 
College.) “Long-ago Times” – The ancestral tribe 
of the Crow live in the “Land of Forests and Many 
Lakes,” the upper Great Lakes area of Canada 
and the United States

1450     The Crow Migration west. Fourteen 
groups of runners were sent out in different 
directions to search for food. One returned with 
buffalo meat. The Tribe set out in this direction. 
During this time, Crow Chiefs No Intestines (No 
Vitals), and Red Scout fasted and prayed to 
receive guidance for their journey. Both received 
instructions. Red Scout was given an ear of 
corn to plant, and advised to settle permanently, 
growing corn for sustenance. No Intestines was 
told to travel west toward the mountains and was 
given a pod of seeds to plant there – they were 
sacred and their use would be revealed to them. 
When they reached the Missouri River country, 
they settled with the Mandan for some time. 
However, heeding First Maker’s instructions, No 
Intestines decided to continue the journey west. 
According to Crow oral history, this journey first 
led them to the region around Cardston, Alberta. 

Determining that the winters were too long, 
the band headed south, possibly going all the 
way to the Great Salt Lake. The journey then 
continued east and south through land that is 
now Wyoming, Colorado, Oklahoma, Arkansas 
and possibly Missouri. “Ancient lullabies and 
war songs mention an Arrow River (Red River 
of Oklahoma).” (Joe Medicine Crow. History:Crow. 

Ethnic Heritage Studies Program. Bozeman, MT: Center 
for Bilingual/Multicultural Education, College of Education, 
Montana State University, 1982. p. 2) Turning north and 
west again, they eventually came to the Big Horn 
country in southern Montana, which was to end 
up being their permanent homeland.

1700-1735   The Crow acquired horses from 
Indians near Great Salt Lake.

1743    French-Canadian traders, the La 
Verendrye brothers, met a group of Crow camped 
at the confluence of the Big Horn and Little Big 
Horn Rivers.

1805-1806     Crow met Clark at Pompey’s Pillar.

1825    The first treaty, The Friendship Treaty, 
signed between the Crow and the U.S. Crow 
leader Long Hair was the tribal signatory, while 
Crow leader Sore Belly refused to sign.

1840-1850    Smallpox epidemics found their way 
to Crow country. The tribe suffered a staggering 
population loss. The tribal population estimated at 
10,000 in 1830, declined to approximately 2,000.
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1851    The Fort Laramie Treaty with the 
Crow, Sioux, Cheyenne, Arapaho, Shoshone, 
Assiniboine, Mandan, Hidatsa and Arikara. The 
Crow boundaries identified 38 million acres as 
the tribe’s territory: “The territory of the Crow 
Nation, commencing at the mouth of Powder 
River on the Yellowstone; thence up Powder 
River to its source; thence along the main range 
of the Black Hills and Wind River Mountains 
to the head-waters of the Yellowstone River; 
thence down the Yellowstone River to the mouth 
of Twenty-five Yard Creek; thence to the head 
waters of the Muscle-shell River; thence down 
the Muscle-shell River to its mouth; thence to the 
head-waters of Big Dry Creek, and thence to its 
mouth.” Article V, 1851 Treaty of Fort Laramie.

1864     A battle with the Sioux, Cheyenne and 
Arapaho who outnumbered Crow warriors 10 to 
1, but the Crow were successful in turning the 
enemy party back. The location of this battle was 
near present day Pryor.

1865     The Bozeman Trail was named after 
John Bozeman who used the trail as a shorter 
route to the Montana gold fields. Other miners 
and settlers followed. The trail cut through the 
Powder River country that was important hunting 
territory for many tribes, including bands of the 
Sioux nation. The Crow assisted the U.S. military 
in protecting travelers on the trail. In 1868, the 
Sioux negotiated the closing of the trail. 

1868     The second Fort Laramie Treaty reduced 
Crow lands to eight million acres.

1869    A government agency was established in 
Crow country, on Mission Creek (Hide Scraper 
Creek).

1870    The Crow were expected to move to the 
reduced territory as defined by the 1868 Fort 
Laramie Treaty.

1872    The agency was moved to the Rosebud 

River, near present day Absarokee, Montana.

1876    The Crow continued to serve as scouts 
in the U.S. Military. Crow scouts were primarily 
responsible for preventing a more serious defeat 
of General Crook at the Rosebud Battle with the 
Lakota and Cheyenne. 

1881    100 Crow tribal members selected 
allotments. Provisions for individual tribal member 
allotments were outlined in the 1868 Fort Laramie 
Treaty. Land assignments of 320 acres were to 
be recorded in the “Crow Land Book.”

1882    Tribal grazing leases began.

1882    Congressional Act diminished Crow 
lands. The land cession brought $750,000 in 
compensation, to be paid out annually at $30,000 
by the Secretary of Interior. Funds were to be 
used for homes and farming and ranching needs. 

1882    Congressional Act for the Northern Pacific 
Railroad right-of-way provided the railroad with 
5,084 acres for which $25,000 was provided in 
compensation – to be spent for the Crow at the 
discretion of the Secretary of Interior. 

1883    The government boarding school was 
moved to present day Crow Agency. Parents 
were threatened to send their children to school 
or their rations would be withheld. The first three 
Crow children were sent to Carlisle Industrial 
School in Carlisle, Pennsylvania.

1884    The agency is moved once again, this 
time to its present site at Crow Agency.

1885    Chief Plenty Coups made his first trip to 
Washington DC with demands for his people.

1886    Catholic Jesuits founded St. Xavier 
Mission in Crow country. The school received 
government support in the way of school supplies 
and 160-acre land grant.
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1889    Crow Agency boarding school was built.

1890-1900s    Allotment

1891    Congressional Act for cession of land on 
the western portion of the reservation - nearly 
two million acres. $940,000 was provided in 
compensation. The Secretary of the Interior 
directed expenditures of the money. Crow tribal 
members could hold allotments in the ceded 
portion. 

1891    St. Charles Mission was founded near 
present-day Pryor.

1900    Chief Plenty Coups made a second trip 
to Washington DC, demanding just payment for 
the Burlington Railroad right-of-way across the 
reservation and employment for Crow men.

1903    The Annual Crow Fair was established.

1903    A Baptist Home Mission School was 
started at Lodge Grass. It became quite popular, 
as it was a day school.

1904    Congressional Act diminished Crow lands 
again, in the northern part of the reservation. The 
reservation land base was now its present size, 
2.3 million acres. No lump sum compensation 
was given, but funds provided for a variety of 
items: horses, cattle, sheep, irrigation, fending, 
school buildings, etc.

1914    Crow men answered the call to military 
service during World War I.

1915    Senate hearings produced evidence 
of incompetent administration of the Crow 
Reservation.

1920    The Crow Act sponsored by the Crow 
Tribe, allotted the remainder of the reservation 
into tracts to every enrolled member of the tribe. 

1920-40s    The Tribal Council divided into 
committees when necessary to address multiple 
issues. Examples of committees were: Schools, 
Oil, Hospital, Budget, Leases, Law ad Order, etc. 

1921    Chief Plenty Coups died.

1927    At this time there were 11 public schools, 
four Catholic schools, and one Protestant school 
operating on the reservation. 

1934    The Crow Tribe rejected the Indian 
Reorganization Act.

1935    The Indian Reorganization Act 
provides $190,000 for 50 projects on the Crow 
Reservation. 

1948    The Crow adopted their own model of a 
tribal Constitution.
 

1962     Court of Indian Claims awarded the Crow 
Tribe $10,242,984.70 as just compensation for 
lands taken. 

1987   A Supreme Court decision awarded 
millions to the Crow Nation in the Crow 
Severance Tax Case against the State of 
Montana.

1987   The Crow Tribe filed dereliction of duties 
and breach of trust responsibility suit against the 
U. S. Government in regard to Section 2 of the 
1920 Crow Allotment Act.

2002   The Crow Tribe passed a new Tribal 
Constitution.

Sourced: http://www.opi.mt.gov/pdf/IndianEd/IEFA/CrowTimeline.pdf 

http://www.opi.mt.gov/pdf/IndianEd/IEFA/CrowTimeline.pdf
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Shoshone- Bannock Tribe Timeline
1878  Bannock War at Camas Prairie. 
Sometimes referred to as Kansas. It was “the 
straw which broke the camel’s back.” Rebellion 
against starvation and broken promises. Last 
battle with the whiteman.

1880 Agreement with Shoshone-Bannocks 
to cede southern portion of reservation and to 
accept the Lemhi, if they agree to move. Treaty 
signed May 14.

1881 Shoshone-Bannocks ratify agreement of 
May 14, 1880.

1882 First Indian police force of eight men organized.

1883 Fort Hall Military post closed.

1885 Major Crimes Act. This act allowed certain 
crimes committed within tribal jurisdiction to be 
tried in federal courts (murder, rape, robbery, etc.).

1887 General Allotment Act (Dawes) alloted 160 
acres to each head of household and 40 acres 
to each minor. This bill opened surplus lands to 
white settlers. Indians protested, but to no avail.

1888 Pocatello townsite cession and 
compensation to the Shoshone-Bannocks for 
1878 right-of-way. The purpose of the townsite 
cession was to remove white people from Indian 
land, and to “...maintain the reservation free 
of whites so as not to interfere with the Indian 
control of the reservation.” The townsite cession 
was 1,840 acres.

1888 Tribal Court established.

1889 Treaty received governmental approval 
on February 23. In 1889, there were 315 
Shoshones, 108 Sheepeaters, and 89 Bannocks.

1890 Wounded Knee Massacre of the 
Sioux--200 women, old men, and children were 
slaughtered. It was considered the avenge of 
General Custer.

1891 Amendment to the Dawes Act. It provided 
80 acres of agricultural land and 160 acres of 
grazing land to each Indian.

1892 Congress passed a special act to grant 
Chief Tendoy a pension of $15.00 a month for 
surrendering lands and dealing honestly with the 
whites.

1893 Pension was almost taken away because 
Chief Tendoy freed some Indians whom George 
Monk, a Lemhi agent, had imprisoned.

1896 Three commissioners were appointed by 
Congress to deal with the Indians for more of 
their land.

1898 The three commissioners reported that 
an agreement was made with the Indians for the 
sale of 418,560 acres. They paid $1.25 an acre.

1900 President signed the Fort Hall cession of 
lands on June 6. The Shoshone-Bannocks were 
compensated $600,000. An amount of $75,000 
was used for a school building. Article IV of the 
agreement provides that “So long as any of the 
lands ceded, granted and relinquished under 
this treaty remain part of the public domain, 
Indians belonging to the above-mentioned 
tribes, and living on the reduced reservation 
shall have the right, without any charge 
therefore, to cut timber for their own use, but 
not for sale, and to pasture their livestock on 
said public land, and to hunt thereon and to fish 
in the streams thereof.”
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1902 President Theodore Roosevelt signed 
proclamation opening ceded portion of 
reservation.

1975 P.L. 93-638--Indians Self-Determination 
and Education Assistance Act. It provided 
maximum Indian participation in the government 
and education of the Indian people; to provide 
for the full participation of Indian tribes in 
programs and services conducted by the Federal 
Government for Indians and to encourage the 
development of human resources of the Indian 
people; to establish a program of assistance to 
upgrade Indian education; to support the right of 
Indian citizens to control their own educational 
activities and for other purposes. Tribes were 
allowed to contract federal programs and the 
money was given directly to them.

1976 Land Use Ordinance (Zoning)--The 
Secretary of Interior approved the Ordinance S4-
75 for the Shoshone-Bannock Land Use Policy 
Ordinance. The purpose of the ordinance was: 
1) to protect the present character of the Fort Hall 
Reservation

2) to insure clean air and water, open space and 
a quality human environment
3) to reduce congestion
4) to promote the orderly and economic growth of 
the Fort Hall Reservation and the peace, safety, 
morals, and general welfare of the inhabitants of 
the Fort Hall Reservation.

1978 The Indian Child Welfare Act--It was 
passed on November 8. The purpose of the 
Act was to protect the best interests of Indian 
children, and to promote the stability and security 
of Indian tribes and families.

1978 Oliphant Decision--March 6. The Court 
held that Indian tribes do not possess power to 
try non-Indian criminal violators of tribal law in 
tribal court.

1984 Liquor enacted by Shoshone-Bannock 
Tribal Business Council.

1985 Changes made to Constitution allowing 
reservation-wide voting and a primary election 
prior to the general election.

Shoshone- Bannock Tribe Timeline continued

Sourced: http://www.rootsweb.ancestry.com/~idreserv/fhhist.html

http://www.rootsweb.ancestry.com/~idreserv/fhhist.html
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6 million YA (years ago)    The horse 
evolved in North America, and species like 
Pliohippus inhabited much of the American 
Great Plains. Pliohippus was the first 
primitive horse to have a single toe and hoof 
on each leg, as modern horses do today.

2 million-3 million YA    Ancient horses 
crossed the Bearing land bridge to Eurasia, 
and migrated further into Asia, as well as 
returning to North America.

Between 13,000 and 11,000 years ago  The 
last of the prehistoric North American horses 
disappeared from the Americas during the 
Paleo-Indian period. Some tribes remember 
early horses in their oral histories.  

3,000 YA    Horses were first domesticated 
in the Middle East.

1493    Christopher Columbus brought 
horses to Hispaniola and Cuba.

1519   Herman Cortes explores the Mexican 
coast with horses supplied in Hispaniola.

1539    Hernando de Soto brought 200 
horses from Cuba to Florida.

1600’s    Descendants of horses brought 
to American from Cuba and Hispaniola 
migrated into North America from Mexico 
and became the Spanish Colonial Mustang. 
Small herds of these wild horses still roam 
free in Eastern Oregon, Utah and Montana. 
Horses descending from those brought into 
Florida would later be called the Florida 
Cracker Horse, which shares many traits 
with the Spanish Colonial Mustang.

1606    The Navajo utilize escaped and wild 
horses.

1620-29    English settlers bring horses to 
Jamestown.

1629    The Swedish bring horses to the 
American East coast.

1665    The French bring horses to Quebec.

1680    Many tribes in Texas, Nebraska and 
New Mexico have horses. 

1700    The Shoshone obtain horses from 
the Comanche, and go on to trade them with 
the Kootenai and Flathead. 

1700-1735     The Crow acquired horses 
from Indians near Great Salt Lake.

1730-1750    The Blackfeet acquire horses 
in peaceful trade with the Flathead, Kootenai 
and Nez Perce. 

1790    Tribes in Alberta acquire horses from 
the Shoshoni. 

1870’s    The US government adopted a 
policy of confiscating or killing and selling off 
Native American horses to discourage tribes 
from relocating.  

1940’s-1950’s    Federal and State agencies 
cooperated to eliminate wild horses in North 
Dakota, but a few survived within Theodore 
Roosevelt National Park. In 1960 they were 
the only wild horses in the state.

1950 -1970    The National Park Service 
attempted to remove the remaining horses 
from Theodore Roosevelt National Park. 
During the 1970’s public opinion of the 
horses changed, and a small herd was 
allowed in the park.

Horses in America Timeline
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Horses in America Timeline contiued...
1986    Frank and Leo Kuntz began buying 
as many wild horses at National Parks 
Service auctions as possible. Their goal 
was to preserve the specific breed of horse 
utilized by the Crow and Sioux, now called 
the Nakota horse.

2011    Several breeds of wild horse are 
recognized by the horse community, 
including the Spanish Colonial Mustang, 
descendants of the horses the Spanish 
brought to the Caribbean and later to 
mainland Central America.

2012     7,242 horses are placed up 
for adoption by the Bureau of Land 
management to keep wild herds at 
manageable sizes.

2013     The Bureau of Land Management’s 
Wild Horse and Burro program estimates 
33,780 wild horses roam across ten states. 

Compiled by Margaret Forslund
Sourced: 
http://galiceno.org/history-of-horses-in-the-americas.html 
http://www.discoverseaz.com/History/Horse.html
http://www.livescience.com/9589-surprising-history-america-wild-horses.html
http://www.canadiangeographic.ca/magazine/ma05/indepth/
http://www.nokotahorse.org/cms/the-nokota-horse/nokota-history-in-brief.html
http://www.blm.gov/wo/st/en/prog/whbprogram.html

http://galiceno.org/history-of-horses-in-the-americas.html
http://www.discoverseaz.com/History/Horse.html
http://www.livescience.com/9589-surprising-history-america-wild-horses.html
http://www.canadiangeographic.ca/magazine/ma05/indepth/
http://www.canadiangeographic.ca/magazine/ma05/indepth/
http://www.blm.gov/wo/st/en/prog/whbprogram.html
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Activity 1: Comparing Timelines

As a group, go through your timeline and determine the most important 
dates. Use those to fill the timeline below.1

2

3

What is your earliest important date? (We will be comparing timelines and, as a group, will 
determine what time frame we need to use.)

After the class has compared all four timelines, your group needs to look at how the horse fit 
into your timeline (or how the Nations fit into the horse timeline). Was Carol Murray right – did 
the horse bring prosperity? Explain why you think this.

Names of students in group:
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Activity 1: Comparing Timelines

6 million years ago
 Ancient horses roamed the Great Plains.

 2 million to 3 million years ago
 Ancient horses cross the Bearing land 
bridge to Asia and Europe.

 Between 13,000 & 11,000 years ago
 The last Ancient horses 
disappear from the Americas. 

3,000 years ago
 The first horses were 
domesticated in the Middle East

1493
 Christopher Columbus brought 
horses to Hispaniola and Cuba.

1539
 Hernando de Soto brought 200 
horses from Cuba to Florida.

1600’s
 Horses from Spanish heards migrate 
from Mexico to North America

1700
 The Shoshone obtain horses 
from the Comanche

 

.

Suggested Answers

1539 – Hernando de Soto brought 200 horses from Cuba to Florida.

Yes, I believe Carol Murary was correct in believing horses brought prosperity to her people. The 
tribes could travel farther and faster, hunt more effectively and trade with more people.

As a group, go through your timeline and determine the most important 
dates. Use those to fill the timeline below.

What is your earliest important date? (We will be comparing timelines and, as a group, will 
determine what time frame we need to use.)

After the class has compared all four timelines, your group needs to look at how the horse fit 
into your timeline (or how the Nations fit into the horse timeline). Was Carol Murray right – did 
the horse bring prosperity? Explain why you think this.

2

3

1
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Activity 2: Vocabulary
Name:

Term Your Definition How you see it used in the 
clip

Comparison to regular 
horse race like Kentucky 

Derby
Horsemanship

Exchange

Disqualified

Lengths

Holders

Muggers

Unpredictable

Prosperous

Competitive

Hero
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Activity 2: Vocabulary

Term Your Definition How you see it used in the 
clip

Comparison to regular horse 
race like Kentucky Derby

Horsemanship How you handle horses Training, wrapping ankles, 
riding, and caring for horses

Very “refined” compared to IR, 
victory lap

Exchange How you trade something 
from one person to another

Muggers and holders having 
new horse ready, grabbing 

used horse

No exchange

Disqualified Cannot compete for the 
rest of the race

Only miss out on one heat Occasional fines for infractions

Lengths A measure of horses – 
generally from the tip of the 
nose to the tail…students 

may know about measuring 
fabric by “lengths” but they 

have to know horses to 
understand this

Measurement used when 
talking about how far ahead a 

horse is in front of another

Measurement used when 
talking about how far ahead 
a horse is in front of another 
– Secretariat was 15 (horse) 
lengths ahead of his nearest 

competitor.

Holders A person who holds a horse 
during a race.

Holders soothe and contain 
the horses waiting for their 

turn to race.

The only non-rider involved is 
the fellow who leads the horse 

out on the track and helps it 
into the starting gate.

Muggers The person who catches 
the rider’s horse

to mug- catcher: Muggers 
catch the rider’s old horse in 

the exchange.

There are no muggers in 
regular horse races

Unpredictable Behavior that is unusual 
or unexpected, out of 

character

How a horse turns the wrong 
way, or how a holder fails 
to get a horse into proper 

position

Nothing in the Derby is 
unpredictable!  Highly staged, 

highly controlled

Prosperous Usually means wealthy Wealthy, but not in monetary 
terms – their lives were more 
prosperous when the horse 
came means that they could 
hunt more efficiently, change 

to a more mobile lifestyle

Successful, winning a lot of 
races, could become wealthy 

from winning but its more 
about the fame.

Competitive Usually means wanting to win Teams really want to win, and 
do well when compared to 

other tribes.

Derby Jockies want to beat 
each other out for the best 
horses and the best races.

Hero Someone who is looked 
up to for bravery, success, 

winning medals

Someone who trains hard, 
works hard, wins

They don’t really talk about 
heroes in the Derby unless 

they are talking about a jockey 
or trainer who overcame some 

adversity.

Suggested Answers
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How have you trained for something important to you?

1

2

3

4

5

What are you really good at – piano, writing, dancing, painting, driving, 
swimming, etc?

What are the skills you need to do this well?

How did you learn these skills?

How much time are you willing to practice on this during the week?

Activity2:  Worksheet
Name:

Could you be better?  How?
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What are you really good at – piano, writing, dancing, painting, driving, 
swimming, etc?

What are the skills you need to do this well?

How did you learn these skills?

Activity 3: Ideas for action
Read through the following four suggestions. Choose one 
that appeals to you to complete alone or in a group. Prepare 
to share with the class.

1

2

3

4

5

Think about your own impressions of Native Americans - do you think of them 
as people in their historic context?  Alone or with a group, create something 
that will reflect how Native Americans today honor their traditions as they live 
contemporary lives.

List things about your own heritage that make you proud.  Are there things from 
your family’s past that you still do today?  Are you Native yourself?  If so, how 
does your heritage compare to what is portrayed? Now create a Venn diagram 
that shows your heritage, your contemporary life, the heritage of American 
Indians portrayed in the video, and the contemporary life of the Blackfeet, Crow, 
and Shoshone-Bannock as portrayed in the video.

Find several videos online that demonstrate people of today honoring their 
traditional heritage (hint:  look for local celebrations of heritage like Scandinavian 
Days, or a Saint Patrick’s Day parade,  ethnic communities within our big cities, 
or Pioneer Days).  Develop a presentation to show how these celebrations are 
alike, regardless of the ethnicity.  Be sure to include non-participants (audience) – 
how do they participate?

Find examples of ethnic music and then find today’s music that shows similar 
beats or rhythms.  Produce a video or recording that blends traditional with 
contemporary….perhaps a traditional song that effortlessly blends into a 
contemporary one.

Do you have another suggestion for how you can compare and contrast a 
traditional life with a contemporary one?  Maybe a video, writing a song, 
performing a dance?  Let me know and we can determine if it would be 
appropriate for this activity.

(Note to teachers:  You may have students with American Indian heritage in your 
classroom...how does their Tribal Nation look at other Tribal Nations?  If your 
students are Blackfeet, Crow, or Shoshone-Bannock they are the experts and 
may choose to share their heritage or not.)
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Activity 4: Catagories chart example

Brave Smart Inventive Bold

A medal winner 

FDNY
firefighter

Bill Gates

Steven Hawking

Thomas Edison

Steve Jobs

Astronaut

Nelson Mandela

Inspiring Greek Athletic Religious

Hillary Clinton

Olympians

Atlas

Zeus

Kobe Bryant

Serena Williams

Pope

Billy Graham
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Activity 4: Worksheet

1

2

3

4

5

6

7

Name:

How does Indian Relay portray relayers as heroes? Why are the relayers 
considered heroes, especially to younger relatives?

What person’s picture did you bring to class today?  Why do you think of that 
person as a hero of yours? How do the relayers fit your concept of hero?

Is it important for children to have someone local to look up to?  Why?

Who are your local heroes?  Who did you look up to when you were a child?

Why is it important for children to have someone of their own heritage to look up to?

Do you serve as a hero for someone younger? For whom and why?

How does the media portray heroes – is it accurate?
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Activity 5: What would you do? 

Jocks Drama Kids Hipsters Geeks

 - Football players
 - Basketball players
 - People on sports 
teams
 - Cheerleaders
 - Popular

 - Always in plays
 - can quote 
Shakesphere

- Vintage clothing
- Trendy
- Exclusive but not 
mainstream popular
 - “Too cool for you”

 - Smart
 - anti-social
 - Not very fashionable
 - lives focus around 
video games
 - Enjoy LARPing (Live 
action role playing)
 - Program computers

What do you expect from this group?

What are the hidden strengths of this group?
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Additional Resources

Horse Resources

http://www.livescience.com/9589-surprising-history-america-wild-horses.html

http://www.discoverseaz.com/History/Horse.html

http://galiceno.org/history-of-horses-in-the-americas.html

The Surprising History of America’s Wild Horses

The Horse in North America

The Arrival of Horses into the Americas

http://www.centerforamericasfirsthorse.org/north-american-colonial-spanish-horse.html 
North American Colonial Spanish Horse

http://www.nokotahorse.org/cms/the-nokota-horse/nokota-history-in-brief.html 
Nokota History in Brief

Tribes Resources

Shoshone Bannock Tibe
http://www.shoshonebannocktribes.com/

http://www.glenbow.org/blackfoot/
Glenbow museum Blackfoot tribe Digital Exhibit

http://www.visitmt.com/places_to_go/indian_nations/niitsitapi-blackfeet/
Blackfoot tribe

 http://www.opi.mt.gov/pdf/indianed/resources/essentialunderstandings.pdf

http://www.rootsweb.ancestry.com/~idreserv/fhhist.html

http://www.opi.mt.gov/pdf/IndianEd/IEFA/CrowTimeline.pdf 

http://www.opi.mt.gov/pdf/IndianEd/IEFA/BlackfeetTimeline.pdf

http://www.bigorrin.org/shoshone _kids.htm, 9/28/2013

http://www.bigorrin.org/crow _kids.htm, 9/28/2013

Crow Timeline

Crow Background information

Shoshone Background information

Shoshone Background Timeline

Blackfeet Timeline

http://www.bigorrin.org/blackfoot_kids.htm, 9/28/2013
Blackfoot Background information

Essential Understandings

Article about Indian Relay
http://missoulian.com/news/state-and-regional/daring-indian-relay-racing-featured-in-film/article_2d47f-
c0a-3a01-11e3-917d-001a4bcf887a.html

http://www.livescience.com/9589-surprising-history-america-wild-horses.html
http://www.discoverseaz.com/History/Horse.html
http://galiceno.org/history-of-horses-in-the-americas.html
http://www.centerforamericasfirsthorse.org/north-american-colonial-spanish-horse.html
http://www.nokotahorse.org/cms/the-nokota-horse/nokota-history-in-brief.html
http://www.shoshonebannocktribes.com/
http://www.glenbow.org/blackfoot/
http://www.visitmt.com/places_to_go/indian_nations/niitsitapi-blackfeet/
http://www.opi.mt.gov/pdf/indianed/resources/essentialunderstandings.pdf
http://www.rootsweb.ancestry.com/~idreserv/fhhist.html
http://www.opi.mt.gov/pdf/IndianEd/IEFA/CrowTimeline.pdf
Sourced: http://www.opi.mt.gov/pdf/IndianEd/IEFA/BlackfeetTimeline.pdf
http://www.bigorrin.org/shoshone _kids.htm, 9/28/2013
http://www.bigorrin.org/crow _kids.htm, 9/28/2013
http://www.bigorrin.org/blackfoot_kids.htm%2C%209/28/2013
http://missoulian.com/news/state-and-regional/daring-indian-relay-racing-featured-in-film/article_2d47fc0a-3a01-11e3-917d-001a4bcf887a.html
http://missoulian.com/news/state-and-regional/daring-indian-relay-racing-featured-in-film/article_2d47fc0a-3a01-11e3-917d-001a4bcf887a.html
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Time Codes
Video clip 1:  Carol Murray explains the importance of the horse to her people 
(1;49;27;09 – 1;51;01;14)

Video clip 3: Kendall Old Horn on Indian Relay (1;08;59;18- 1l10;04;10)

Video clip 2: Big Race for Murray team (1;36;37;13 – 1;37;34;01)

Video clip 5: Parade in Browning (1;21;19;25 – 1;22;21;26)

Video clip 6: Carrol Murray talks about heros (11:43-11:56)

Video clip 7: The Final Race (1;46;22;22 – 1;51;36;19)

Video clip 4: Carol Murray on Myles’ training  (1;10;22;10 – 1;11;15;13)

Contact Information
Chris@montanapbs.org


